This article is re-printed from a portion of a presentaton by Dr. Mary Deane Sorcinelli at the U of A Summer
Teaching Retreat, July 23-26, 2006. Mary Deane is Vice-Provost and Ditecof the UMass Center for Teaching,
Ambherst, MA.

Through collecting feedback from students, you can learn about hgwetbigond to particular teaching approaches and
how they learn. Ask students to reflect on their experience ingause early in the semester. Early semester feedback
helps you to determine the effectivenesyair teaching and students' learning at a time it can be of most digeng

the semester when you can make corrections. The following are somstiugge

Background Knowledge Questionnaire.Provides feedback on who students are, their level and range of
preparation, and the knowledge and experiences they bring to the.doistsdbute the questionnaire at the
beginning of the semester and/or before introducing a new topic. Empliaai it is ungraded. Report results at
the next class so that individual students can gauge thelrdepeeparation or experience relative to the class
as a whole (seBackground Questionnaire/on next page

Minute Paper or Muddiest Point. Checks on whether students distinguished key points from dstaitsjates
guestions, and provides immediate feedback. Stop class five maartgsand ask students to briefly respond to
some variation on the followingVhat was the most important thing you learned during class? What question o
guestions remain unanswered? What was the muddiest point in this sédgi@n8tudents write their responses
and hand them in. It is essential that you read and analyze studsptsises as a group, and then respond
appropriately during the next class. You might review or giveeninformation on a topic, or solve more
problems as examples

Seeking Students’ Comments on Your Teaching

Open-ended QuestionsAsk students to respond to a few open-ended questions, which allowtaheiculate
their thoughts about aspects of the course, their learning, and tgaching. Questions can be answered
anonymously during the last few minutes of class. They can be ispétoiw well are the assigned readings
discussed in class? What can | do to improve discussions? What can other students do to impssiendizdVhat
can you do to improve discussiondtey also can be more global

Critical Moments. Another option at the end of each week, a hew unit or mid-seniggteinvite students to
write aboutsignificant or critical moments the course and on what they believe they've learned gidimsin
the semester

A Few Suggestions
Allow students to respond anonymously.
Pose questions that invite positive as well as critical responses.
Ask for feedback on what can be changed, i.e., assignments, homework, pace, activities
Sort out responses systematically so that you can get a global sense log lvowrse is going—both the positives
and the areas that merit attention.
While reading comments, decide how you could incorporate helpful stimgeand why some proposed changes
will not work. Via email or during the next class, explain twau can and cannot change and why. You many
want to reference a few comments—positive and negative—that arecrgpi®e and especially relevant.




I |

A brief first day survey can gather important information abwoo our students are, the expectations they bring to the
course, their attitudes and predispositions toward the subjiter, and their present skills and knowledge in a given
area. Here are some categories in which to frame specific qudstigioair particular course.

Prior experience with the subject matter (academic and non-academic).

Attitude (e.g., what is the first thing that enters your mind when you hear thestatistics?).

Expectations of course.

Concerns, anxieties concerning course.

Relevancy of course material to career, general education, or other goals.

Experience with any tools or equipment that may be necessaryi@bt$or your course such as computers,
specific software, calculators, and the like.

7. Checklist for background knowledge or skills you assume studentstorthe course such as math skills, areas
of knowledge, understanding of terms or concepts. Can be framed as follows:
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a. | have never heard of this.
b. | need review on this.

c. I'm comfortable that | understand this.

Adaptedrom C.Meyers and T. 8. Jones, Promoting Active Learnir893. San Francisco: Jossey Bass. Inc.

Not-So-New Faculty Luncheons (Thursday and Fridaysl2:00 — 1:30 p.m.)
RSVP to Lori 4fsc@uark.eduor 575-3222

April 19 & 20, 2007 — Studying University of Arkansas Students as Readers: What, How & Wihgydp
Read? with David Jolliffe & Allison Harl, Department of English, Donald. Reynolds Center, Semingr
Room A RSVP by April 11, 2007)

New Faculty Luncheons (Thursday and Fridays, 12:08 1:30 p.m.)
RSVP to Lori 4fsc@uark.eduor 575-3222

March 1 & 2, 2007 — Mentoring Needs of New Facultwith Professor Mary Savin, Crop, Soil {
Environmental Sciences, Arkansas Union, Room 404 (Multicultural Center)

(RSVP by March 28, 2007)

May 2 & 3, 2007 — Teaching from the Master@aster Teachers, not the golf tournament), Poyftry
Science Building, Rooms 413-414

Teaching Camp 2007
July 15-18, 2007, Winthrop Rockefeller Center, Petit Jean Mountain
Applications will be available soon on our website. Watch Daily Headlines for the aenoemic




Modeling Professionalism in Teaching

Focus with David Gay
Department of Economics

What is your teaching philosophy?

Fans of architect Mies van der Rohe claimed that “Lessoi® fhFor the broadly
based principles of microeconomics classes I've moved clogeatalictum. My

new direction is closely connected to a skills inventory forjuimjors and seniors so
they can share intuitive, computational, graphical, and mediaomnputations

with me. Most don’'t have a retentive grasp of the basgardéess of who worked
with them (including a class with me). | am almost an atéHectual intellectual.

In some ways what | help them to do is similar to learning towarry a tune so
when the music stops they can continue to carry the tune, eventiaye are off

key.

What classroom “presence” do you want to convey to your students?

The general presence depends upon the circumstances of dasslesel
(freshman/sophomore versus junior/senior), and tradeoffs. Foflatbe class
(140+), presence includes being in touch with many, through vasipas of active
learning, but on a less personal basis. For smaller cl85e3 there is more
scheduled and personal interaction. Through it all | want toatny establish a
“presence” based upon fairness, energy and enthusiasm for the subject matter

As a student did you have teaching role models? What did you learn from thém

Although | never thought of them as role models, there were folks who made a trememuieidecause of the way that
we mutually connected. By their different approaches theyll@gstsome of the highly ranked characteristics of
successful learning: enthusiasm, engaging, interested watte of ideas and connection to empiricism, the elegance of
theory, and the connections to public policy.

Describe the ideal attitude that a good teacher should display towaistudents?
Respect, Consideration, Concern. I'd suggest that treatindeal$ iseriously and then considering their logic, empirical
elements, and alternatives to them, would be part of a portfolio of behaviors.

When students complete your course, what would you like for theto remember and use in their own lives?

If it is an introductory class I'd hope they'd be comfortablehwising the supply and demand framework to split apart
FAQs in the news, to understand how some costs matter more bearcosts, the behavior of firms in markets, how
value is created and mutually shared, and what Hayek called spmugaoreler. Markets create value and opportunities.
With time they also promote economic growth and improved wetigoédr the poor. They work without it being
necessary that we understand them. Prices are powerfulssapmlt alternatives and promote an unfolding possibilities
or flexible approach to innovations.

What advice would you give to new faculty?

Determine a balance between teaching and research thatuitsepartment and college, along with your own goals. As
the economist Gordon Tullock once penned in the “Journal of PollEicahomy”: “Assistant Professors Should Be
Discriminated Against.” This is the time that universisé®uld be most careful in deciding whether to grant tenure for
an excellent track record. One works to gain promotion and tentioeseek a transfer wage to another university. Set a
limited number of objectives and concentrate on them to ttlesan of others. If you're inclined to interact with others,
the TFSC Faculty Lunch and Discussion series can be excilmity development, along with the TFSC Summer
Teaching Camp.

What are some “un-professional” traits you have seen and would advisewédaculty to be aware of?

Avoid not using the available resources. If your departmehgasor college, has a faculty development program in
teaching and/or research, use it. “Grow” your researchiabilind “grow” your teaching/learning skills. It is not a
snapshot at a moment in time. Our careers are inter-temporal. géf/labout creating value and “growing the pie.”



A Change of Pace . . . from Wally Cordes

LPO's Good Idea or Not? (We'd like your opinion-thisis a survey)

%

(
1.) *+
2.) * &
2
3
* 3 % 4 $
5 , *
$
6 3 $ 2 #H#
3
7
* 9
5 9
&
( $
7=
> 7 @ % TA

7B

#$"

/" Q"

%

#2

& 2 #"

Wally Cordes Teaching and Faculty Support Center
University of Arkansas

146 N. Harmon Avenue, HAPF 703

Fayetteville, AR 72701




