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By Eric Hobson 

Georgia Southern University 
�

As we begin a new semester many of us are once again struggling with the age-old problem of how to get our 
students to read assigned materials.  Eric Hobson of Georgia Southern University published an article that 
contained the following tips on how we can get our students to read.  We have greatly condensed his article 
to provide you with “quick tips” that you can rapidly peruse, but we encourage you to read the full article 
(IDEA Paper #40) published by the IDEA Center of Kansas State University (http://www.idea.ksu.edu/).  It 
contains a wealth of information on how to engage our students in the reading process and contains full 
references for the research cited within this document . 

 
Tip 1: Not every course is served by requiring a textbook 
Consider not having a required textbook if: 

·  Course structure duplicates text material (i.e., in-class lecture and/or discussion primarily “covers” basic material 
found in the textbook). 

·  No available text offers a good fit with the course. Instead, use custom publishing options to create a course reading 
packet tailored to the course. 

·  No textbook earns a triage score of “absolutely essential.” Use “Recommended Reading” lists with multiple copies of 
materials placed on library reserve. 

 
Tip 2: “Less is more” applies to course reading 
A triaged reading list should contain fewer, carefully chosen selections, thereby reducing student perception of a Herculean 
workload (Lowman, 1995). Each of the remaining texts/reading assignments should connect obviously to the course: they 
should show up as part of in-class presentations, factor into course projects, or appear on examinations. 
 
Tip 3: Aim reading material at “marginally-skilled” students 
Assess reading material to determine the level of reading skill students need in order to read the text in a manner and for the 
ends that the instructor has intended.  Students will determine early on that further struggle to read “unreadable” assignments 
is not a warranted use of their study time (Lowman, 1995). 
 
Tip 4: Use Syllabus as a Teaching Tool 
Effective syllabi do more than identify required reading materials; they provide background about the materials so that 
students understand why the reading assignments contribute to learning and how they relate to other course content and 
course activities (Grunert, 1997; Maleki & Heerman, 1992). 
 
Tip 5: Explain reading assignments’ relevance 
Explaining the reading assignment’s relevance to the course topic and to the way that the course is structured is an investment 
worth making in the course syllabus and at strategic points within the term (Grunert, 1997; Lowman, 1995).  Making the 
implicit explicit helps those students who need the most assistance in reading, particularly marginally skilled and unskilled 
readers (Maleki & Heerman, 1992). 
 
Tip 6: Assign reading close to use date 
When assignments are made close to the “use date” — the class session during which the information contained in that 
reading appears — students are more likely to read the assignments (Marshall, 1974; Davis, 1993; Lowman, 1995). 
 
Tip 7: Preview the reading 
Previewing course reading to increase student reading compliance can be accomplished in several ways. At the most basic 
level, the  mention of  specific  readings  during  a class  presentation will  increase the  likelihood that  students will read that  
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work.  Bean (1996), Davis (1993), and Cannon and Newble (2000) also recommend allocating time during in-class lectures 
and discussions to tell students something about upcoming reading assignments in order to pique their interest. Because 
students often wonder why faculty consider reading assignments important, they will listen carefully to brief comments about 
why a reading assignment is interesting and connected to prior and future issues. 
 
Tip 8: Use class activities that increase compliance and effectiveness 
A number of active and collaborative learning strategies receive frequent praise for their utility in encouraging students to 
read course material. Included among those activities are the following: 

·  Reading Guides: Summarize important concepts found in assigned reading and identify areas where students may 
find the going tough.  

·  Study questions: Provided in class or via a course webpage, questions keyed to key points in the required reading can 
increase the numbers of students who read course material. 

·  Short writing assignments: Ask students to explore in writing links between reading assigned for a class meeting and 
the topic(s) that will be addressed during the current class period (or, that were the focus of a preceding class 
meeting). 

 
Tip 9: Use class time 
Allow in-class time (approximately 15 minutes) for students to read material that is “high priority,” particularly if that 
material will form the core of the class presentation or activities that follow. 
 
Tip 10: Require prior reading 
To combat low reading compliance levels among students, McDougall and Cordeiro (1993) advocate the use of random 
questioning because relying on students to volunteer to participate in class discussion and activity “actually reinforces the 
‘nonpreparation’ behavior of students who fail to volunteer” (p. 41). 
 
Tip 11: Test over reading material 
Testing students over material contained in assigned reading, and, in particular testing students over reading assignments not 
covered in class, is the most punitive of strategies presented here to increase student compliance with course reading. 
 
Tip 12: Teach reading strategies overtly 
Providing students with suggestions about how to mark texts that work particularly well in specific content areas does not 
have to be a big burden, nor does it need to entail onerous preparation. A good place to start is to reproduce several pages 
from the course textbook that are marked in a manner that can aid learning. Even better is to provide annotation of the 
marking that explains the strategy used and the choice made to determine what was marked and what was not. 
 
Tip 13: Use Classroom Assessment Techniques (CATs) to assess compliance 
A number of classroom assessment techniques (CATs) (Angelo & Cross, 1993) can provide teachers with an accurate picture 
of student compliance with assigned reading. One approach is simple: periodically ask students to anonymously report if they 
have completed reading assignments for a given class period (McDougall & Cordiero, 1993). 
 

Angelo and Cross (1993) present fifty CATs that offer a myriad of approaches to assessing the state of student reading 
compliance. CATs can provide teachers with important insight into the beliefs that students have about course-linked reading 
and the rationale(s) used as they choose to read/not read for class. 
 
Tip 14: Get assistance where/when needed 
Few college teachers are trained to teach reading. It behooves them to become familiar with specialists who staff campus 
reading programs. 
 

Eric Hobson is the Director of The Excellence in Teaching Center at Georgia Southern University. He has lectured 
extensively on such topics as active learning, assessment, and the scholarship of teaching. 

 
 
You may read the full text of this article and find a wealth of other great articles from The IDEA Center at 
http://www.idea.ksu.edu/.  You may also contact the Enhanced Learning Center (http://elc.uark.edu/), or view the web links 
pertaining to reading on the Bumpers College Academic Enhancement Program (http://bumperscollege.uark.edu/aep/655.htm) for 
local information on supporting and facilitating reading in our students.  
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In this issue of Relative to Teaching the TFSC is introducing a new section that highlights some of the “hottest” teachers on 
the U of A campus.  These faculty are from a variety of colleges and disciplines but the one thing they have in common is 
that they are excellent teachers.  As we introduce you to some of the “hottest” teachers on campus please take note because 
you may want to use them as a resource when you need a little teaching advice. 
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School/College:  Architecture 
Years Teaching:  Mark is starting his tenth year of teaching at the University of 
Arkansas. 
Who he teaches:  Mark teaches primarily to landscape architecture undergraduate 
students, but has had graduate students in his summer course. 
What he teaches:  He teaches all of the Construction Technology Studios and 
occasionally a Design Studio in the Landscape Architecture Department. Additionally, 
he teaches an interdisciplinary Alternative Stormwater Management course in the 
summer where he makes the classroom connection to his research on rain gardens, 
bioswales, wetlands and green roofs. 
Teaching Awards:  Mark has been awarded the Department of Landscape Architecture 
Faculty Teaching Award three times, received the Non-Traditional Student Association 
Certificate of Appreciation, was nominated for the ASG/SAB University of Arkansas 
Outstanding Teacher award, and was awarded the 2001 Council of Educators in 
Landscape Architecture national Award of Recognition for Innovation in Teaching, 
Research and/or Service. He is also a member the Honors College Faculty. 
Other Teaching Activities:  He periodically teaches the Department’s Study Abroad 
courses in Italy, France and England. Just last summer he co-taught, with Assistant 
Professor Kory Smith of Architecture, a new collaborative studio of Architecture and 

Landscape Architecture students entitled “Seams and Folds.” Mark also “teaches” a web course on Fundamentals of Grading 
and Drainage for practicing landscape architects. He conducts on-site workshops for practicing landscape architects across 
the U.S. on Grading and Drainage through the education division of the national Council of Landscape Architectural 
Registration Boards. 
Words of Wisdom:  Mark attributes much of his success in the classroom to a combination of his own curiosity about the 
subjects, his enthusiasm for teaching, his desire to invest in the students, and his sense of humor. He recommends enthusiasm 
in the classroom as a great motivator for the students, laughter to increase enjoyment, and to always challenge your students 
to do their best. 

The Teaching Academy 
and the 

Wally Cordes Teaching & 
Faculty Support Center 

invite you to 
a reception honoring 

 

2006-2007  
Teaching Award Recipients 

 

September 19, 2007 
4:30 p.m. – 6:00 p.m. 

 

Janelle Y. Hembree Alumni House 
491 N. Razorback Road 

Mark Boyer, Landscape Architecture 
Photo by Russell Cothren 

Happy Campers!  Teaching Camp 2007, July 15-18, 2007 
 

Thanks to everyone who made this year’s camp so enjoyable and such 
a big success! 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Wally Cordes Teaching and Faculty Support Center 
University of Arkansas 
146 N. Harmon Avenue, HAPF 703 
Fayetteville, AR  72701 
�
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New Faculty Luncheons (12:00 – 1:30 p.m.) 
RSVP to Lori – tfsc@uark.edu, or 575-3222 
 

October 4 & 5, 2007 – Classroom Assessment (two-way brain waves), with David Gay, Economics, and 
Mary Savin, Crop, Soil & Environmental Sciences, Multi Cultural Center, Arkansas Union, room 404 
(please RSVP no later than September 26) 
 

November 1 & 2, 2007 – Donald W. Reynolds Center, Seminar Room A (please RSVP no later than 
October 24) 

 
Not-So-New Faculty Luncheons (12:00 – 1:30 p.m.) 
RSVP to Lori – tfsc@uark.edu, or 575-3222 
 

September 20 & 21, 2007 – Classroom Assessment (two-way brain waves), with David Gay, Economics, 
and Mary Savin, Crop, Soil & Environmental Sciences (please RSVP no later than September 14) 
 

The September 20 luncheon will be held in the Agricultural Food & Life Sciences building, AFLS Atrium 
 

The September 21 luncheon will be held in the Donald W. Reynolds Center, Seminar Room A 
 
November 15 & 16, 2007 – Donald W. Reynolds Center, Seminar Room A (please RSVP no later than 
November 7) 


